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Emotions in Foreign Language Learning
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How to apply SLA findings into a real classroom’
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© My goal today--

@ SLA research at its best sharpens what teachers already know and do best::
© But sometimes, research must be critically put aside by teachers---

O Realistic expectations about research--

© Sometimes, research is the only way to see differently---

® In conclusion
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The Role of Oral Feedback

in Communicative
Language Teaching

AS2ZNhT1TBEEBHBICHITID Pt
OFET+—R/I\v I DERE FORiES S8

IREBRRE BAEBRRD
EINE21E

o (m B o) U19—?ﬂ§
(hFs - IFILKE)
Roy Lyster (McGill University Montreal, Canada)

B CLTIEBIFBA VI =7 I3V DERREE|
H Bi5HH'F (Scaffolding)
W ETIEET«—R/\wZ(Corrective Feedback:CF)
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Correcting Errors
in L2 Writing
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M Introduction  [FUsHIC
-Focus of feedback: 74—R/\y o DRKR
-Aims of corrective feedback EIE 7«—R/\woDEH
M A typology of options for written corrective feedback : WCFDEIRE:
-Direct WCF: EE#IWCF
-Indirect WCF: RS#Z#IWCF
-Metalinguistic WCF: X4 S3E8WCF
-Example of using error codes: TS5—1—R%&{Eo7fl
-Example of metalinguistic comments: X5 5B IX ~DFI
-Example of metalinguistic explanation: X% =zEMEBEDHI
-Brumfit’s Model of WCF:BrumfitO WCFEF )L
I Some controversies : i
-Truscott&FerrisER
-Van Beuningen et al.’'s(2012) study:Van Beuningen et al.(2012) DA%
-Direct vs.metalinguistic feedback : [E#&H vs. X ¥ BN T —R/\wo
-Focused vs.unfocused WCF: £m{b9 % vs. £ {ELIELYWCF
-Should learners be told to revise?: FE&EFEEEITNEH?
W Conclusion: #&5#
-WCF works: WCFIE&IZIID
-Which type of WCF is most effective?: D51 FOWCFHH>EHHRIIN?
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